


Copyright © 2022
The Catholic University of America Press

All rights reserved
The paper used in this publication meets the minimum

requirements of American National Standards for Information
Science Permanence of Paper for Printed Library Materials,

ANSI Z39.48-1984.
∞

Cataloging-in-Publication Data available
from the Library of Congress

ISBN 978-0-8132-3481-6



2 Julio Bermudez

SPIRITUALITY IN THE DESIGN STUDIO: 
introducing the walton program
JULIO BERMUDEZ

Our first and foremost task in life is to 
take hold of our spiritual destiny. ‘Spir-
itual destiny’ or ‘vocation’ are not words 
that are encountered often in educational 
circles. Nevertheless, we are beginning to 
see a concern in education that opens up 
the possibility of considering education as a 
spiritual venture.

Edmund O’Sullivan1 

How does spirituality enter the education of 
an architect? Should it? What do we mean by 
‘spirituality’ in the first place? Isn’t architectural 
education a training ground for professional 
practice and, therefore, technically and secularly 
oriented? Is there even room to add something as 
esoteric if not controversial as spirituality to an 
already packed university curriculum? The hu-
manistic and artistic roots of architecture certain-
ly invite us to consider dimensions well beyond 
the instrumental, including spirituality. But how 
would we teach such a thing? And why, if spiri-
tuality is indeed relevant to learning architecture, 
have we heard so little about it? 

Since 2008, the Walton Distinguished Critic 
in Design and Catholic Stewardship program, or 
“Walton Program,” has been addressing these 
and many other philosophical, disciplinary, 
pedagogic, and practical questions related to the 

spiritual dimension of professing architecture. It 
proposes that architecture can and should assist 
the spiritual growth of humanity in the service of 
tackling both our urgent and enduring challeng-
es. Its vehicle has been an advanced design studio 
strategically located between the physical and the 
metaphysical, culture and nature, life and inten-
tion, the worldly and the transcendental. This 
studio, called the “Walton Studio,” also anchors 
the Sacred Space and Cultural Studies graduate 
concentration — a unique curriculum inviting 
architecture students, faculty, and professionals 
to reflect, learn, research, and profess the deepest 
spiritual and cultural roots of the built environ-
ment. Offered every fall, the Walton Studio is 
intended for graduate students in the concentra-
tion and usually available to senior undergradu-
ates as an elective studio. The voluntary nature 
of taking this class is important because engaging 
spirituality demands willingness, maturity, and 
interest. 

The other distinctive characteristic of the 
Walton Program is recruiting world-class archi-
tects to help envision and teach it. The Walton 
Critics, as the renowned guests are called, have 
come from the four corners of the earth — three 
from Europe: Alberto Campo Baeza, Juhani 
Pallasmaa, and Claudio Silvestrin; one from Asia: 
Prem Chandavarkar; one from South America: 
Eliana Bórmida; and six from North America:    
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Michael J. Crosbie, Craig W. Hartman, Susan 
Jones, Rick Joy, Daniel Libeskind, and Antoine 
Predock. Over the past dozen years, their lectures, 
teaching, and interactions with students and 
faculty as well as the architectural community 
of the Washington, DC metro area have sparked 
renewed design, pedagogic, and scholarly interest 
in the unmeasurable dimension of architecture. 
The cumulative effect of these activities has enor-
mously enriched not only our school but also the 
architectural discipline.

I am not saying this lightly. The high caliber 
and continuous commitment to spirituality of 
the Walton Program loom large in architecture, a 
field that has largely ignored it. The avoidance of 
spirituality is well documented by several archi-
tectural scholars and practitioners.2 Although 
architectural education is slowly changing in 
academic scholarship and professional practice, 
architectural education remains resistant. How 
else do we explain the very few courses, publi-
cations, and discussions on the topic? I am here 
not speaking of teaching about religious build-
ings or designing sacred spaces. Rather, I am 
talking of curricula that address, facilitate, and/or 
develop spiritual sensibilities, worldviews, skills, 
and experiences through architecture. This is not 
something easy to do and may partially account 
for the lack of educational engagement. There 
are many challenges, starting with the belief that 
architectural education is a training ground for 
professional practice and therefore technically 
and secularly oriented. Yet, the humanistic and 
artistic roots of architecture extend well beyond 
the instrumental and therefore invite us to con-
sider more significant dimensions of architecture, 
including spirituality. 

A generation ago the influential “Boyer Re-
port” recommended architectural schools to steer 
their mission, curriculum, and service towards 
what could be fairly described as spiritual con-
cerns. Similarly, another important document 
intended to guide future architectural education, 
this one by the International Union of Archi-
tects, was explicitly advising schools to incorpo-

rate spirituality into their professional programs.3 
And these pointers have not been the only ones. 
Spirituality has been an area of increasing at-
tention and study in higher education since the 
early 2000s. Nevertheless, as we will review in 
the next chapter, the interest of architectural ed-
ucators in spirituality remains inconsequential, at 
least officially. Perhaps this has to do with secular 
colleges and universities considering anything 
spiritual as defying the mandated separation be-
tween church and state. While these institutions 
allow some experimentations in the name of 
academic freedom, it is something else to insti-
tutionalize a spirituality inclusive curriculum. 
However, examples of sustained attention to 
spirituality are also missing in faith-based schools 
of architecture, a fact that suggests a system-wide 
avoidance of the topic as earlier noted. But let us 
not dwell on negative criticism towards our ex-
isting educational model. Instead, let us observe 
what it is missing as an opportunity to make 
things better. 

Let us include and appreciate traditional 
methods as the very source and energy from 
which we can spring forward. There is definite-
ly much to learn, think, and argue about the 
relationship between architectural education and 
spirituality. Unfortunately, as far as I know, no 
such focused study has been done before. There 
certainly are references to spirituality in pedago-
gy-centered papers or recorded teachings (most 
notably of Louis Kahn). But these examples 
(already few and far between) address spirituality 
indirectly, generally, or specifically to the topic 
at hand and stay clear of any consideration of its 
potential contribution (as a worldview, sensibil-
ity, skill, or experience) to architectural educa-
tion. The absence of such larger educational, 
professional, and philosophical thinking explains 
by itself where we are today and demands ad-
dressing. For this reason, I will devote the entire 
next chapter to this task. Those readers that want 
to continue with this conversation are invited to 
leap forward.

Returning to the Walton Program, some 
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questions may be raised about the role of famous 
architects in a studio advancing spirituality. Isn’t 
putting other human beings on a pedestal, par-
ticularly those enthroned by market capitalism 
and media societies, subversive to the very Wal-
ton enterprise? Critiques of the “star architect” 
system abound. A few responses may be ad-
vanced and, in the process, further illuminate 
the nature of this program. One answer has to 
do with the uncontestable quality of the archi-
tectural work and thinking these Walton Critics 
have gifted the world with and bring to the stu-
dio. Excellent role models do matter when we are 
trying to educate the next generation of profes-
sionals. Second, and while several of these eleven 
architects could be thought of as “star architects,” 
it is also true that they have provided ample evi-
dence in their actions, writings, and buildings of 
a commitment to spirituality. In fact, they were 
selected precisely because of this. But louder than 
any words is the fact that, however expensive it 
was for our school to bring them to campus, to-
day’s financial reality made these architects lose 
substantial income by spending time with us and 
not at their offices. They were on campus teach-
ing our students because they wanted to give 
back, to share, to educate. Anyone witnessing 
their dialogues with students during an ordinary 
desk crit or responding to their works during 
a public pin-up knows of their genuine devo-
tion to teaching. Indeed, having closely worked 
with ten of the eleven Walton Critics myself, I 
can attest to each person’s authentic commit-
ment to spiritual values in architecture and 
education. A fourth response refers to inspira-
tion and validation. Having a highly recognized 
architect sitting, listening, and discussing their 
ideas side-by-side at their desk gives students 
an unmistakable message: they have something 
valuable to share with the world. American poet 
and playwrite E.E. Cummings makes this point 
beautifully:

We do not believe in ourselves until some-
one reveals that deep inside us something is 

valuable, worth listening to, worthy of our 
trust, sacred to our touch. Once we believe 
in ourselves we can risk curiosity, wonder, 
spontaneous delight or any experience that 
reveals the human spirit.

Who in youth hasn’t suffered the debilitating in-
security of realizing how little we know? Even 
if we feel that we have something to say, great 
doubt and anxiety remain. In many ways, we 
don’t believe in ourselves and are looking for ex-
ternal validation. This is an important job for 
the regular teacher to fulfill, no doubt. But if 
this confirmation comes from a world-class pro-
fessional that the student admires, its impact 
is likely to be much greater. Besides, witness-
ing that such individual is very much like them, 
a human being that breathes, has doubts, and 
makes jokes offers students invaluable, human-
izing lessons. The power of these experiences are 
profound and, for some students, life-changing. 
The last but no less important reason for bring-
ing a recognized professional to campus has to 
do with the already mentioned lack of attention 
to spirituality in architectural education. Not 
only does the presence of respected figures con-
fer upon immediate credibility to the effort but 
also each unique iteration builds a body of ed-
ucational precedents in an area with hardly any. 
If we now add the longevity of the Walton Pro-
gram and the quality of the work produced, we 
have enough evidence to claim (and for others to 
judge) the value of bringing spirituality into the 
teaching of architecture.

MAPPING THE BOOK
As previously stated, the next chapter examines 
the role and relevancy of spirituality in architec-
tural education. This section provides definitions, 
context, examples, and an overview of the main 
issues and questions surrounding the inclusion 
of spirituality in architectural education. Its sub-
stantial length is due to the complexity of the 
topic and the need to present appropriate ar-
guments along with references and data when 
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possible. Writing this chapter stretched my ca-
pacities as a teacher and scholar to the limit as I 
confess in the text. My hope is that, despite any 
shortcomings, the essay establishes a place to 
begin discussing and advancing the spiritual di-
mensions of teaching and learning, practicing, 
and experiencing architecture.

Chapter Three shares the fundamental or-
ganizational strategy, principles, curriculum, 
and pedagogy shaping all the Walton Stu-
dios. An overview of the warm-up and main 
assignments, the “big questions” posed, build-
ing programs utilized, “factoids,” and general 
outcomes is also included. Following this intro-
duction, there are eleven sections that document 
the particular iterations of the studio. They go 
from the most recent effort in 2019 to the first 
one in 2009. The experiences are titled after their 
most defining characteristic, whether topical or 
pedagogical. 

— 2019 Walton Studio with Daniel 
Libeskind. Being at the edge of order.
— 2018 Walton Studio with Susan Jones. 
Emotional and material foundations of 
architecture.
— 2017 Walton Studio with Rick Joy. 
Physical, existential, and spiritual home.
— 2016 Walton Studio with Prem 
Chandavarkar. Vocation and the deep self.
— 2015 Walton Studio with Michael J. 
Crosbie. Changing notions and practices 
of spirituality and the sacred.
— 2014 Walton Studio with Eliana 
Bórmida. Designing experiences: ritual, 
narrative, and embodiment.
— 2013 Walton Studio with Claudio 
Silvestrin. Contemplative and non-
egotistical improvisation.
— 2012 Walton Studio with Alberto Campo 
Baeza. Building essential ideas.
— 2011 Walton Studio with Juhani 
Pallasmaa. The sacred task of architecture.
— 2010 Walton Studio with Craig W. 
Hartman. Consuming creation: rethinking 

consumption and materiality.
— 2009 Walton Studio with Antoine 
Predock. Intuiting spirituality through 
making, space, and light.

Each section starts with a summary of the 
studio intentions and characteristics, contin-
ues with three examples of students’ work, and 
finishes with an essay by (or interview with) its 
Walton Critic. In their writings, the architects 
reflect on the relation between architecture and 
spirituality, sometimes relating it to the teaching 
experience. Given the rarity of such meditations 
in the disciplinary record, these essays are likely 
to become an important source of reference and 
guidance. The exception to this presentation 
format is the 2009 Walton Studio, as I could 
neither retrieve most of the students’ work nor 
secure an essay from architect Antoine Predock, 
things that I apologize for. Next, I will briefly in-
troduce the 10 essays in the order they appear in 
the book

Daniel Libeskind is well known for his com-
mitment to transcendent values and meaning. 
In this interview, he considers the relationship 
between architecture and spirituality from multi-
ple, often provocative vantage points that expand 
our views and understanding. Libeskind ac-
knowledges that “architecture is deeply spiritual” 
and that his work seeks to “go beyond what is 
given in the apparent reality of architecture.” His 
technique consists of designing buildings that in-
vite our ordinary habits to drop off so that what 
lies beyond is revealed in all its sacred wonder. 
He advises us to make ample use of the arts and 
interdisciplinarity to get in the right mindset 
for true cultural and architectural questioning. 
For at its very core, the 2019 Walton Critic con-
vincingly tells us, “Architecture is a quest. This is 
what makes it spiritual.” He concludes by exhort-
ing students to be (radically) themselves, take the 
path less traveled, and not believe what they hear 
or are told but ask for themselves.

Susan Jones reflects on how three underes-
timated sources of architectural ideation in the 
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Figure 1-2. Six Walton Critics visiting campus in Fall 2018. From left to right: Susan Jones, Prem Chandavarkar, Eliana Bórmida, Julio Bermudez 
(host), Randall Ott (School Dean), Alberto Campo Baeza, MIchael J. Crosbie, and Juhani Pallasmaa. Photograph by Julio Bermudez.

academy and profession – feelings, embodiment,  
and subjectivity—may be utilized to open up, 
explore, and respond to the spiritually charged 
topic of death and grief. She deployed these ideas 
in her 2018 Walton Studio utilizing a pedagogy 
of experiential emotivity, tectonic improvisation, 
and empathic design. Students accustomed to 
remain at a safe distance from anything emotion-
ally or spiritually compromising were drawn into 
a design-making process where body, feelings, 
and spirit were brought together in a dramatic 
process. This unleashed the transformative power 
of architecture to create spaces that connect us to 
the deepest plane of being.

Rick Joy writes like he does architecture: sim-
ply and meaningfully. The result is a short and 
to the point message: life is all about the spirit, 
whether we seek or find it within (soul, mind), 
without (nature), or with others (fellow human 
beings); and that each person may be naturally 
inclined to one or another of these paths. He 
makes no effort to hide which approach speaks 
to him, a sensibility that defines his buildings so 
well and which he eloquently spoke and taught 
about during his residency at CUA in Fall 2017.

Prem Chandavarkar questions today’s 

architectural education grounded on modernity’s 
values of individualism, objectivity, and 
instrumentalism. Not only does such a system 
disable the student’s authentic engagement of 
others and the world, but it avoids or denies 
the sacred dimension of life. He proposes that 
teaching architecture ought to awaken each 
student’s vocation which is not self-bound 
but rather, as the root of the word “vocation” 
indicates, a call from a sacred source beyond 
ego that includes “the inner voice of others and 
the higher voices of the world.” The 2016 Walton 
Critic argues that since the student’s inner 
voice can be most easily recognized with the 
instructor’s assistance, a teacher-student centered 
pedagogy should form the core of architectural 
education. Such a model of learning depends on 
the full interaction between both parties through 
an exercise of passion (to spark the inner voice 
and encourage its flourishing) and compassion 
(to balance the inevitable difficulties of doing 
so). In other words, bringing spiritual depth to 
architectural education “will require recasting the 
act of teaching, where it still valorizes knowledge, 
but is primarily an act of love.”
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Michael J. Crosbie reflects on the intentions 
and pedagogy behind his 2015 Walton Studio: 
an open inquiry into the nature of sacred space 
today, a time when a majority people (and youth 
in particular) describe themselves as “spiritual 
but not religious” or “nones.” What kinds of ac-
tivities and building programs support our search 
for the transcendent today? Can there be sacred 
space without religious consecration or beliefs of 
some type? Is there sacred architecture beyond 
monasteries, temples, cemeteries, or memorials? 
Crosbie’s essay dives into the challenging, some-
times uncomfortable, but insightful questions 
surrounding the new, faith-unbound forms of 
spirituality in contemporary American culture. 
He invites us to consider that the “sense of the sa-
cred is not static and unchanging, and that every 
age needs to ask and try to answer what it is.”

Eliana Bórmida shares how her experiential 
approach to architecture was organically devel-
oped over two decades of designing buildings 
for the wine industry in Mendoza, Argentina. 
She points out that when we approach building 
programs phenomenologically, the fundamen-
tal relationships between nature, culture, and 
spirituality become synergized and opened to re-
alization and enjoyment by all. The result is an 
architecture that invites beauty, identity, inti-
macy, meaning, embodiment, memory, emotions 
and transcendence, as those who have visited her 
buildings can attest. Bórmida finishes by sharing 
the design methodology her office uses to ap-
proach architectural commissions and that she 
taught in her 2014 Walton Studio with excellent 
results.

Claudio Silvestrin states that designing sa-
cred space is the highest calling of architecture, 
one that demands architects to be “humble and 
put aside our school teaching, our degrees, our pro-
fessional habits, and our self-referential ego to 
start afresh with a new mind.” This translates to 
thinking with our hearts and exercising careful 
spiritual discernment. Only then will we “design 
and build a bridge between Earth and Heaven, di-
vinities and mortals and at the same time, make 

ourselves feel like we can be both citizens of the ma-
terial world and the spiritual world.” The fact that 
Silvestrin used improvisation to ground the de-
sign of buildings normally considered not sacred 
in his Walton Studio has two far reaching im-
plications: (1) intuition, if properly applied, 
leads to the best architectural outcomes and (2) 
the “sacred” domain may extend into the secular 
realm if a building’s activities have spirituality at 
heart. These two inferences align with much of 
the 2013 Walton Critic’s writings and work.

The first and short text of Alberto Campo
Baeza may seem a bit informal. However, it is 
when this writing is paired with his second piece 
“On Surrender and Universality” that this archi-
tect’s mind and approach come to light. Let me 
explain. Campo Baeza approaches the world em-
pathically, assuming the goodness of his fellow 
human beings and acting likewise. He puts him-
self in the other individual’s shoes and tries to 
connect at a personal level. If we read his sec-
ond essay with this attitude at heart, we will 
understand that his passionate argument for a 
universality grounded on selfless style and sim-
plicity is not advocating for a cold, detached, 
stoic, or puritan architecture. Rather, he is tell-
ing us that beauty, the radiance of being, shines 
forth when we stop embellishing or adding 
to things and remove ego from the equation. 
Campo Baeza invites us to join him and his five 
inspiring “friends” (T.S. Eliot, Orgega y Gasset, 
and Alejandro de la Sota along with Grombrich 
and Melnikov) in letting go of provincialism, in-
dividualism, and noise to find our true, spiritual 
home. 

In “The Art of Teaching”, Juhani Pallasmaa of-
fers ways to move beyond today’s limited and 
limiting model of architectural education. His 
diagnosis is compelling. Architectural education 
focuses too much on “externals” and little if at all 
on the inner reality of the students. Yet, “the very 
essence of learning in any creative field is embedded 
more in the student’s sense of self and his/her un-
consciously internalized image of the world than in 
detached and external facts.” Addressing the situ-
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ation, the 2011 Walton Critic tells us, demands 
that we recognize and restore the central but of-
ten ignored role that emotions, embodiment, 
poetics, experience, existential meaning, authen-
ticity, the unconscious, and empathy play in the 
dialogic act of teaching and learning architecture. 
These insights agree with ongoing discussions 
in higher education about how to integrate the 
spiritual dimension of humanity in the cognicen-
tric, instrumental, and impersonal pedagogy and 
curricula of most universities. In this context, 
Pallasmaa explains the importance of teachers in 
the learning process (reminding us of Chanda-
varkar’s essay), what characteristics they should 
personify, and how to measure their success. He 
concludes by sharing examples of such “art of 
teaching” in the design studio. It would be hard 
to find another writing that so succinctly offers 
so many insights and directions on how to im-
prove today’s architectural education.

Craig W. Hartman considers the great chal-
lenges of our age and proposes an architecture 
that honors nature and assists human flourishing 
“through principles both ancient and contempo-
rary.” This means acting sustainably, responding 
to local place and history, and seeking beauty 
without giving up the positives gains of 21st 
Century. He invites architects to use “space, 
form and the poetics of light to create a modern 
humanism that serves the culturally diverse” com-
munities of today. Hartman then conducts a 
comparative analysis of five outstanding modern 
churches (Le Corbusier’s Chapel of Ronchamp 
in France, Eladio Dieste’s Church of Christ the 
Worker in Uruguay, E. Fay Jones’ Thorn-crown 
Chapel in Arkansas, Peter Zumthor’s Bruder 
Klaus Field Chapel in Germany, and his own 
Christ the Light Cathedral in Oakland, Califor-
nia). This study reveals a variety of ways in which 
our immanent and transcendent natures may 
be mediated through sacred architecture. The 
2010 Walton Critic concludes his essay by invit-
ing both the academy and the profession to use 
architecture to bring spirituality to our global ur-
ban civilization.

The book closes with the round-table          
discussion that launched a four-day long event 
that celebrated the 10th anniversary of the Wal-
ton program in October 2018. Moderated by 
Michael J. Crosbie, he and another five Wal-
ton Critics — Juhani Pallasmaa, Alberto Campo 
Baeza, Eliana Bórmida, Prem Chandavarkar, 
and Susan Jones — shared their meditations 
on “Spirituality and Architectural Education and 
Practice.” I will never forget that night. The level 
of attention in the audience was only matched by 
their silence. As each Walton Critic added their 
heartfelt reflections to the one before, the atmo-
sphere in the room became increasingly charged 
with more clarity, depth, gratitude and spirit. 
In my thirty-five years in academia, I had never 
witnessed a more compassionate, direct, and au-
thentic teaching. I was not the only one with 
tears in my eyes as many colleagues and students 
confessed to me later. This transcript cannot fully 
account for what happened that memorable eve-
ning but it does capture the words elicited. In 
them, the reader will find many insights, ideas, 
references, and recommendations to take home 
and put to good use.

An Appendix with testimonials from Wal-
ton Program alumni and three short essays I 
wrote completes this volume. Since I regularly 
employed my texts in the Walton Studios, it 
is appropriate to include them in this volume. 
They also provide another vantage point from 
which to view the discussion about spiritual-
ity in architecture. The first one is the “Voluntary 
Architectural Simplicity (VAS) Manifesto.” Origi-
nally written in 2003 and improved throughout 
the years, it proposes an ethical-aesthetic way 
to respond architecturally (and spiritually) to 
the challenge of our time. The second paper is 
“Choosing Being,” a critical reflection on today’s 
cultural hallucination with having and doing. 
The argument calls for refocusing our personal 
and social efforts in developing being to bring 
spirituality and balance back to our lives and 
world. Last is “On the Architectural Design Parti,” 
my most popular writing based on web views 
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(nearly 25,000 in early - February 2021, count-
ing its English and Spanish versions posted in 
Academia.edu). This short piece is a medita-
tion on the nature and function of the design 
“parti” that seeks to illuminate the subject with-
out undermining its truly magical if not mystical 
quality. 

PARTING WORDS
Spirituality is behind the best examples of archi-
tecture across space and time. In fact, it may well 
be what originated it — if we understand ar-
chitecture to be more than physical shelter. The 
archeological evidence of Göbekli Tepe in South-
eastern Turkey, a temple built for the worship 
needs of large numbers of prehistoric people, 
strongly supports this possibility. Built 6,000 
years before Stonehenge and the Giza Pyramids, 
more time had passed between when those an-
cient structures were built and Göbekli Tepe 
than between them and us!4 And ever since, the 
most accomplished works of architecture, regard-
less of place or culture (at least until the late 19th 
Century), have been overwhelmingly associated 
with spiritual drives. This is a fact that architec-
ture educators and practitioners readily accept. 
Yet their consent doesn’t translate into an open-
ness to spiritual engagement. The reason may 
have to do with the way they approach those 
masterpieces: dispassionately, analytically, like 
someone who has never swam a lap commenting 
on the swimming performance of an Olympic 
champion on TV. Such third-person perspective 
is unable to grasp that those great works of ar-
chitecture are amazing because the people that 
conceived and built them were living the spiritu-
ality they were expressing. Simply put, historical, 
scientific, typological, or any such removed anal-
ysis will not get us to attain (or understand) the 
extraordinary results of old as much as experienc-
ing a similar spiritual mindset. Swimming and 
competing (not necessarily winning) will enable 
us to understand and say something meaningful 
about the Olympic swimmer. 

But who wants or needs to engage archi-
tecture or spirituality in such a personal way in 
our secular age? Perhaps we do. If we looked 
at many of today’s best buildings with an open 
mind, we would discover that at least some of 
them have been shaped by visions or sensibilities 
that are certainly spiritual —whether the archi-
tect of record realized (or acknowledged) it or 
not. Design, knowledge, technology, skills, la-
bor, materials, finance, management, and the rest 
are all fundamental. Still, it is what brings them 
together with love, commitment, and vision 
that makes greatness possible. Without spirit, 
the type of efforts required to attain such excel-
lence succumbs. It takes something extraordinary 
within to accomplish something extraordinary 
without. We know this to be true in our bones 
but, somehow, we need to keep reminding our-
selves, don’t we? And, if we sense this to be true, 
if we think, feel, or know that spirituality is at 
work in our best architecture (even today’s), 
shouldn’t we reexamine our discipline’s attitude 
towards it? 

For twelve years the Walton Program has 
been working with the conviction that spiri-
tuality is an important part of learning how to 
profess architecture. Because of its novel and un-
tested nature, this effort started as and continues 
to be an ongoing experiment in architectural ed-
ucation. For this reason, traditional metrics may 
not be the best way to evaluate its success — not 
to mention that experiments may fail. Perhaps, 
the authenticity of the effort and what it teaches 
us should be used instead. By documenting 
eleven experimental trials and as many reflec-
tions, this book seeks to raise awareness, spark 
discussion, and offer a precedent for the role that 
spirituality can play in training future architects 
and, transitively, practice. May this work be a 
contribution, however small, to a world in dire 
need of spiritual sensibility.
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Figure 1-4. Michael J. Crosbie reflects on the intentions and results of his 2015 Walton Studio during the exhibition celebrating the 10th anni-
versary of the Walton Program at CUA School of Architecture and Planning in October 2018. Photograph by Julio Bermudez.

Figure 1-3. 2017 Walton Critic Rick Joy discusses graduate student Madeline Amhurst’s reflections on “home.” In the background, Caroline 
Winn, Alex Garner, Emily Oldham (from left to right) as Anh-Tu Nguyen and Ian Walker consider the site. Photograph by Julio Bermudez.
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